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Preparation for Adulthood: Supervising for 
Success 

 
Discussion Guide 

 
Learning Circle: Relate to youth as resources rather 
than just recipients of services in the child welfare 
system 
 
Activity One:  Focus Questions  
 
Objectives: To facilitate a discussion of youth development among members of 

the learning circle community. 
 
Time:  45 minutes 
 
Materials: Flipchart paper  
  Markers 

Talking Balls/Sticks 
  Focus Questions 
 
Facilitator Notes: 
 
Welcome the participants back to the learning circle and provide an overview of 
the day’s topic.  State that we are going to spend the day talking about relating to 
young people as resources and valuing their unique strengths and talents.  We 
need to think about how we can design our programs and services to build upon 
these strengths and promote their positive development. 
 
Ask group members to report back on activities or materials that they’ve used 
since the last learning circle.  The facilitator can ask for volunteers or can just go 
around the circle to give all participants the opportunity to share. 
 
Divide participants into smaller talking circles and give each group their own 
talking ball/stick.  Inform the group that when a participant is in possession of this 
object, the focus is on him/her and what he/she is saying.  All others should listen 
deeply to what this person has to say.  The goal of discussion in the small groups 
is to ensure that participants really spend time talking in depth about the 
identified focus questions.   
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Note to Facilitator: The following strategies can also be used to facilitate the 
focus questions; The World Café and Technologies of Participation. 
 
Facilitator introduces the two focus questions identified below: 
 

 How are young people viewed in the foster care system? How does this 
impact the opportunities that are available to them? 

 In your supervision, how do help your staff create opportunities for the 
young people on their caseloads? 

 
During the discussion, facilitator should circulate throughout the room to ensure 
that groups are focused on the task and using the talking balls/sticks 
appropriately.  Once groups have discussed the focus questions, facilitator 
debriefs the small group conversations with the following probing questions:   
 

 In response to the first question, what were some of the views that 
you discussed? 

 What would supervision look, sound and feel like if the views of 
youth were incorporated? 

 
Facilitator reconvenes large group and asks group members to share the 
highlights from their conversations around each of the focus questions.  
Facilitator records responses on the flip chart. 
 
Now, we are going to look at a series of digital stories representing the views of 
supervisors, workers and young people. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

 

4

Activity Two:  Voices from the Field 
 
Objectives:  To appreciate the multiple perspectives on issues related to youth 

development. 
 
Time: 45 minutes 
 
Materials: Digital Stories (Supervisors - Felicia; Workers – Wesley and Kim; 

and Youth – Griffin) 
  
Facilitator Notes: 
 
Introduce the concept of digital media stories and talk with group about the 
purpose of the stories, how they’re made and where they can obtain a free copy 
of the DVD’s (http://www.hunter.cuny.edu/socwork/nrcfcpp/pass).   
 
After viewing the stories, ask group members to discuss what they’ve seen in the 
context of their earlier conversations around youth development. Use the 
following questions to facilitate discussion: 
 

 What are some of your reactions to the stories? 
 How did the different roles illustrated by the stories represent a youth 

development philosophy? 
 In the stories, what opportunities were available to youth? 
 After viewing the stories, what would be included in your definition of youth 

development? 
 What opportunities were available to Griffin that helped him to change his 

life?   
 How do we make these kinds of supports and opportunities available to all 

of the youth with whom we work? 
 

Facilitator transitions into a discussion of the various tools and techniques 
available to supervisors and workers.   
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.hunter.cuny.edu/socwork/nrcfcpp/pass
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Activity Three:  Tools and Techniques – Youth Development 
 
Objectives:  To explain the philosophy of youth development. 

To appreciate the value of the youth development philosophy and 
its approach to child welfare services. 
To explain how the youth development philosophy impacts 
permanency and preparation for adulthood. 
To recognize the value of treating young people with respect. 
To examine one’s own attitudes regarding young people. 
To explore how personal attitudes impact youth engagement. 
To develop an understanding of adultism. 

  To understand the impact of adultism on young people. 
  To learn about strategies for combating adultism. 
 
Time: 3.5 hours 
 
Materials: Participant Resources on Youth Development 
  Prepare “situation slips” for youth as resources activity 
 
Activity Source: Positive Youth Development and Independent Living: 

Building Staff Competency and System Capacity Curriculum, 
Child Welfare League of America, 2001. 

  
Adapted from Interdependent Living Curriculum developed 
by Jordan Institute for Families, The University of North 
Carolina at Chapel Hill School of Social Work and 
Southeastern Network of Youth and Family Services, 2003 

 
Facilitator Notes: 
 
Lecture and Skill Building Activity – Youth Development: 
 
Facilitator transitions the discussion into an overview of Youth Development 
philosophy.  Strengths-based practice is one element of youth development 
practice.  Facilitator asks group members to talk with their neighbor and make a 
list of the things that young people need to succeed.  Once group members 
have identified the needs of youth, facilitator asks that they draw a circle around 
the needs.  Group members are then asked to make a list of the ways in which 
young people can contribute in the context of family, school, community etc. 
 
Facilitator asks group to identify their top three needs and top three contributions.  
Facilitator records responses on the flipchart.  Responses for needs may include: 
support of family and friends, services and resources, consistency, dreams and 
goals, desire to succeed, stability, safety (having basic needs met), education, 
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receptive to help, suggestions and guidance. Responses for contributions may 
include: life experiences of youth, talents and interests, able to voice their own 
opinions, and effort. 
 
Facilitator wraps up activity by talking about the fact that young people have 
tremendous needs but also have the ability to contribute and use their voices to 
inform the process. 
 
Facilitator transitions into defining youth development and underscores the fact 
that youth development is not an event or an activity but rather, a process in 
which young people engage over time.  Refer participants to the resource packet: 
Definitions and state that our definition of youth development is from The 
National Conversation on Youth Development in the 21st Century: Final Report 
and is as follows: 
 
Youth Development is the natural process of growing up and developing one’s 
capabilities, which is too important to be left to chance. Positive youth 
development occurs from an intentional process that promotes positive outcomes 
for youth by providing support, relationships, and opportunities. Youth 
development takes place in families, peer groups, schools, in neighborhoods and 
communities, and prepares youth to meet the challenges of adolescence and 
adulthood through coordinated, progressive research-based experiences that 
helps them to become socially, morally, emotionally, physically, and intellectually 
competent. 
 
State that preparation and permanency services for young people in foster care 
involve an ongoing process of meeting the needs of young people and building 
their competence through an intentional and integrated service delivery system. 
Preparation and permanency services incorporate the principles of youth 
development by using a positive youth development approach to service delivery.  
 
Facilitator references handouts and states that youth development, preparation 
for adulthood and permanency services are promoted through three types of 
inputs defined by the Center for Youth Development and Policy Research in 
Washington, DC which can be represented as Services, Opportunities, and 
Supports (SOS).  
 
Facilitator draws a large “Y” on the flip chart.  At the top, write services, and on 
the two sides, write supports and opportunities. Use the definitions below to 
begin a discussion with the group. 
 
Facilitator provides the following information about Quality Services.   
 
Services could include education, health, employment and child welfare which 
exhibit:   

• Relevant instruction and information; 
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• Challenging opportunities to express oneself, to take on new roles, and be 
part of a group;  

• Supportive adults and peers who provide respect, high standards and 
expectations, guidance and affirmation to young people. 

 
Facilitator asks the group, based on this definition, what types of quality services 
do you provide for the youth you serve? Record their answers under services on 
the flip chart. 
 
Facilitator talks about Opportunities which include chances for young people to 
learn how to interact with the world around them. They are given opportunities to 
test out ideas and behaviors and experiment with different roles. The roles must 
be perceived as challenging and legitimate to young people. These are tasks that 
are taken on and done by the young person not things that are done to them.  
Opportunities are done BY young people and not FOR young people. 
 
Facilitator asks the group, based on this definition, what types of opportunities do 
you provide to the youth with whom you work? Record their answers under 
opportunities on the flip chart. 
 
Facilitator talks about Supports which are defined by interpersonal relationships 
that allow the young person to take full advantage of existing services and 
opportunities.  
 
There are three types of supports: emotional, motivational, and strategic.  
 

• Emotional support provides a young person with caring individuals to help 
them meet their needs and discuss issues in a safe environment.  

• Motivational support provides high expectations, guidance and/or 
boundaries.  

• Strategic support helps young people access resources necessary to build 
competencies. 

 
Supports take on various forms but they must be affirming and respectful, 
ongoing, and offered by a variety of people. Supports are done WITH young 
people rather than TO them.   
 
Facilitator talks about strategic supports as a strategy to expose youth to new 
people around specific areas.  For example, if you have a youth interested in 
fashion, you could pair them up with someone who works in the fashion industry 
for a day of job shadowing.  These types of supports are generally time-limited 
and can often result in youth forming natural connections with adults. 
 
Facilitator asks the group what types of supports are provided for the youth you 
serve and records their answers under supports on the flip chart. 
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Facilitator references resources in their packet entitled, Paradigm Shift and A 
Positive Youth Development Philosophy. 
 
Facilitator poses the following question to the group:   
 

 How do you bring the philosophy of youth development into your 
supervision?   

 
Facilitator divides group into pairs and gives the following direction: using the 
Keys to Quality Youth Development (see handout), select two keys and talk 
about how you could incorporate them into supervision. 
 
The keys to Quality Youth Development are as follows:    
          
Youth Feel Physically and Emotionally Safe 
Premise: Young people will learn better and participate more fully when they feel 
physically and emotionally safe. This environment encourages honesty, trust, 
and respect among all youth and adults. 
 
Youth Experience Belonging and Ownership 
Premise: Youth feel included and motivated. They have significant roles as 
participants and leaders 
 
Youth Develop Self-Worth Through Meaningful Contribution 
Premise: Young people feel free to contribute, their contributions are accepted, 
acknowledged and appreciated. 
 
Youth Discover Self 
Premise: Youth are encouraged to try new things and learn about themselves. As 
a result they discover and practice their interests and skills, test their 
independence, and take control of their lives. 
 
Youth Develop Quality Relationships with Peers and Adults 
Premise: Youth develop caring and trusting relationships. Youth and adults learn 
together to respect one another. 
 
Youth Discuss Conflicting Values and Form Their Own 
Premise: Youth have a safe place to talk with other youth and adults about 
values and topics that are important to them. All beliefs and questions are 
respected and taken seriously. 
 
Youth Feel the Pride and Accountability that Comes with Mastery 
Premise: Youth experience success by completing activities appropriate for their 
stage of development and preferred learning style. Youth set goals and celebrate 
accomplishments. 
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Youth Expand Their Capacity to Enjoy Life and Know the Success is Possible 
Premise: Youth are offered new experiences and opportunities to enjoy life. They 
learn and grow from successes and failures. 
 
Facilitator debriefs the discussion by asking the dyads to share highlights from 
their discussions. 
 
Facilitator references resource packet materials on The Developmental Assets™ 
framework created by the Search Institute. State that the developmental assets 
are positive “building blocks” (relationships, experiences, values, attitudes and 
attributes) that all children and youth need to succeed. The developmental 
approach refers to how the building blocks both emerge from and help shape 
how children and youth grow and develop. Assets focus on positive building 
blocks that give strength to children and youth.  
 
State that the Developmental Assets are not a program but a framework for 
looking at how programs support children and youth. The assets can be used as 
a lens through which to view your work with children and youth. The 
developmental assets are another tool for accomplishing the goals of any school-
based program.  

 
There are two types of assets. The external asset category focuses on external 
structures, relationships and activities that create a positive environment for 
young people. The four external asset categories are: 
 

 Support 
 Empowerment 
 Boundaries and Expectations 
 Constructive Use of Time 

 
The internal asset category reflect internal values, skills and beliefs that young 
people also need to fully engage with and function in the world around them. The 
four internal asset categories are: 
 

 Commitment to Learning  
 Positive Values 
 Social Competencies 
 Positive Identity 

 
Note to Facilitator: The following information was obtained from the Search Institute 
website: www.search-institute.org and can be incorporated into your discussion of the 
framework.  

Researchers have learned a great deal in the past several decades about 
elements in human experience that have long-term, positive consequences for 

http://www.search-institute.org
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young people. Factors such as family dynamics, support from community adults, 
school effectiveness, peer influence, values development, and social skills have 
all been identified as contributing to healthy development. However, these 
different areas of study are typically disconnected from each other.   

The framework of Developmental Assets steps back to look at the whole-to pull 
many pieces together into a comprehensive vision of what young people need to 
thrive. In addition to roots in the scientific research on adolescent development, 
the assets grow out of two types of applied research:   

   Prevention, which focuses on protective factors that inhibit    
   high-risk behaviors such as substance abuse, violence,    
   sexual intercourse, and dropping out of school.   

Resiliency, which identifies factors that increase young people's ability to 
rebound in the face of adversity, from poverty to drug-abusing parents to 
dangerous neighborhoods.   

The Developmental Assets framework and terminology was first introduced in 
1990 through a Search Institute report titled The Troubled Journey: A Portrait of 
6th-12th Grade Youth, which was sponsored by Lutheran Brotherhood through 
its RespecTeen Program. At that time, the survey identified and measured 30 
Developmental Assets.   

We continued to review the research, as well as conduct our own studies, 
cumulatively surveying more than 350,000 6th-12th graders in more than 600 
communities between 1990 and 1995 to learn about the Developmental Assets 
they experienced, the risks they took, the deficits they had to overcome, and the 
ways they thrived.   

We also conducted numerous informal discussions and focus groups, in 
particular to better understand the developmental realities of youth of color and 
youth in distressed communities. Those focus groups led us to elaborate more 
on safety and cultural competence as assets in adolescence. As a result of all 
those ongoing research activities, in 1996 we revised the Developmental Assets 
framework into its current form, a model of 40 Developmental Assets. 

Facilitator asks participants to consider the impact of this research on their work.  
How could you use this information in your supervision? 
 
 
 
 
Relating to Young People as Resources – Skill Building Activity 
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Facilitator presents an overview of William A. Loftquist’s work around the ways in 
which youth are viewed as objects, recipients, and resources using the following 
information:   
 
State that as you prepare to work in partnership with youth, it is important to 
examine your own attitudes and approaches towards working with youth.  How 
we approach our work is influenced by many factors, such as work environment, 
policies, work experiences, how adults treated us as youth and what we were 
taught in school. It is important to acknowledge that the stance we take when we 
approach a situation or a young person affects the outcome of our efforts. 
 
State that William A. Lofquist in his Technology of Prevention Workbook 
suggests that young people can be viewed in one of three ways. Each viewpoint 
has an impact on the degree in which we involve youth in planning and our 
approach to services. He examines the spectrum of adult attitudes toward youth. 
Working in partnership with youth is all about approach and that approach will 
define the nature of the relationship.  
 
Draw a horizontal line that will serve as a continuum. Indicate object at the left 
end, recipient in the middle, and resource at the right end. Distribute the 
Handout: Spectrum of Attitudes and let’s examine the three ways youth can be 
viewed: 
 
Young People viewed as Objects: 
 
State that when adults view youth as objects, the most extreme view is to see 
them as the “property” of the adult and serves as a justification for abusive 
treatment of youth. The adult has little value for the youth and has ultimate 
control over the youth.  
 
State that a less extreme view is that adults know best and youth are the objects 
of our good intentions. There is little room for youth input in the design of 
programs. This view is adult driven with youth having the opportunity to take 
advantage of the program. It is more compliance and policy driven, creating the 
feeling of things being done “to” the youth. 
 
Young People viewed as Recipients 
 
State that when adults view youth as recipients the emphasis is on youth 
benefiting from the services offered. Adults include youth participation in the 
design but with the focal point of how they will benefit from the service not what 
resources they have to offer the program. The adults are still in control of the 
conditions for youth participation.  They value youth participation in that it is 
giving youth different opportunities. There is an opportunity for building a sense 
of youth ownership of programs in the decision making process. This viewpoint 
gives youth a future orientation as responsible decision makers.  This creates the 
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feeling that things are being done “for” youth and makes the assumptions that 
adults know what is best for youth. 
 
Young People viewed as Resources 
 
State that when adults view youth as resources, it is based on a respect for the 
contributions they can make to the program. Decision-making and leadership 
roles are shared between adults and youth.  
 
This is created when both young people and adults learn the attitudes and skills 
needed for shared leadership and decision-making. It may require policy and 
administrative changes in organizations and creates the feeling of doing “with” for 
both youth and adults. 
 
Facilitator asks the group to think about some of the attitudes toward youth in the 
foster care system.  
 

• What are the prevalent attitudes and approaches youth encounter 
as they negotiate the various services, supports, and opportunities?  

• Which of the three approaches contributes to building a positive 
relationship?  

• When is the “Object” approach most appropriate? Recipient? 
Resource?  

 
Facilitator asks the group the following questions and records their responses on 
the flip chart: 
 

 Where are you treated as an object?  (responses may include: by the IRS, 
media, health insurance provider) 

 Where are you treated as a recipient? (responses may include: doctor, 
shopping, parents) 

 Where are you treated as a resource? (responses may include: work, 
family, volunteer) 

 
Facilitator asks the next series of questions and records their responses on the 
flip chart: 
 

 How does it feel when you are treated as an object? (responses may 
include: I get angry, I feel resentful) 

 How does it feel when you are treated as a recipient? (responses may 
include: I feel helpless, manipulated, entitled, pampered) 

 How does it feel when you are treated as a resource? (responses may 
include: I feel empowered, capable) 

 
Facilitator asks the group the next series of questions and records their 
responses on the flip chart: 
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 Where are youth treated as objects? 
 Where are youth treated as recipients? 
 Where are youth treated as resources? 

 
Ask the next series of questions and record their responses on the flip chart: 
 

 What behaviors might you observe if youth are treated as objects? 
 What behaviors might you observe if youth are treated as recipients? 
 What behaviors might you observe if youth are treated as resources? 

 
Facilitator debriefs the activity by saying that we have all experienced being 
treated as objects, recipients and resources.  It is critical to make the connection 
between how young people are treated with how they feel and how they behave.   
 
Facilitator also makes a key point about the parallel process that is at work.  As a 
supervisor, the way in which you interact with your staff will impact the way in 
which your staff will interact with their youth. 
 
Divide participants into pairs and distribute a situation slip to each pair. The 
following are the types of situations: 
 

• Developing a case plan 
• Determining recommendation to court regarding sibling contact  
• Discussing conflict between youth and foster parents 
• Purchase new clothes and supplies for school 
• Opening a bank account 
• Referring youth to a job opening 
• Discussing why youth missed mandatory life skill classes 
• Discussing plans following high school graduation 
• Expressing concern over youth’s selection of friends 
• Discussing various group home rules youth has violated 

 
Facilitator provides the group with an example of the how the three approaches 
could be interpreted: 
 
Object: the same rules apply to you as everyone else; conformity is the goal. 
 
Recipient: persuasion is the primary approach with logic and incentives used to 
obtain buy-in. 
 
Resource: youth input and perspective are sought as part of the solution. 
 
Instruct the pairs to take turns being the worker and the youth. The initial 
conversation on the assigned topic area should reflect the worker speaking to the 



 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

 

14

youth as an object, then as a recipient, and finally as a resource. The facilitator 
should keep time and instruct the pairs to move on to the next conversation. 
 
Ask the group to reflect on the experience and use the following questions to 
promote discussion: 
 

 What were some of the feelings you experienced as the youth? 
 Where were you challenged as the worker? 
 Did your intentions as a worker change as you altered your approach? 
 What skills are important for workers to engage youth as resources? 
 What role is most difficult for your staff? 
 Why is it so easy to revert back to relating to young people as objects? 

 
It’s important to help workers understand what happens during these 
conversations.  Staff may not even realize that they’re treating young people as 
objects.   
 
Summarize that early in life, children may be treated as objects and recipients for 
their own safety and to meet their physical and emotional needs. Once the child 
develops beyond pre-school age, being treated as a resource will contribute to 
increased self-esteem and self-confidence. While younger children can serve as 
a resource for workers, they probably have greater needs as recipients. It is 
important to recognize that when children and youth are treated as objects and 
recipients they become dependent upon the caregiver. This keeps some youth in 
a comfort zone of being taken care of and having others make decisions for 
them. Shifting our approach gradually to incorporate youth as resources 
enhances relationships with youth, contributes to their personal development and 
promotes interdependency and self-sufficiency. 
 
Now we are going to examine what gets in the way of working with youth as 
resources.  
 
Lecture and Skill Building Activity: Adultism 
 
 
Adultism happens when adults hold negative views about young people 
(prejudice) and can exert power and control over the lives of young people.   
 
Ask the group to think about the assumptions society makes about youth. Record 
their responses on the flip chart. State that these types of assumptions lead to 
the following societal views of youth: 
 
 Youth are troublesome and hence the goal is to deter and correct problems to   

      stop them from acting out. 
 Youth are poor investments because they have little to offer society. 
 Youth do not desire to become contributing members of society. 
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Ask the group to list the different types of “isms” with which they are familiar. 
Record their responses on the flip chart. Examples are racism, sexism, ageism, 
tokenism, etc.  
 
Facilitator states that when you combine control with negative perceptions about 
young people, adultism occurs and young people are viewed as objects, instead 
of resources, and feel powerless. Refer to participant resource: Definition of an 
“ism”. 
 
State that adultism occurs when a group of adults have a negative view of young 
people as well as having control over what the young people are able to do. 
Advise the group that when discussing any “Ism,” it involves prejudice plus social 
power. Prejudice is a set of negative beliefs about an entire group of people. 
Social Power occurs when groups of people have access to the resources it 
needs to get what it wants, and influence over people.  
It is important for us to recognize the fact that adultism can manifest itself in our 
work and relationships with young people.  It is perpetuated by youth’s reaction 
to the behavior and attitudes of adults.  As a result, we see the emergence of a 
cycle.   
 
Ask the group how adultism impacts services and programs to young people? 
Possible responses may include young people are offered little or no 
opportunities, it becomes more about rewarding compliance to rules than 
development of all youth, and it results in tokenism.   
 
State that there are some broad strategies for addressing all the “isms”. Refer to 
participant packet Broad Strategies for Addressing All “Isms” and Specific Steps 
for Addressing “Isms.” 
 
The first is awareness which involves learning about how people are different 
from and similar to you.  Ask the group what are some things they can do to 
become more aware? Some responses can include: spending time with young 
people, getting to know something about today’s “youth culture”. “Youth culture” 
refers to the exploration of music, dress, belief system, language, and gender of 
today’s youth.  When working one to one with youth, it is important to learn about 
their cultural heritage, beliefs, interests, strengths and needs.  
 
State that the second way to address the “Isms” is through sensitivity which 
involves developing supportive attitudes, feelings, values, and/or beliefs about 
other people. Differences between people are not right or wrong, better or worse, 
more or less intelligent. They are just simply differences.  
 
Ask the group what are some things they can do to become more sensitive to 
youth culture? Some responses can include: 
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 Have shared experiences between youth and adults to promote better 

understanding and create a supportive climate for ongoing dialogue.  
 

 Learn how to communicate respect, interest, and encouragement.  
 

 Learn how your own values impact your interactions; be flexible, non-
judgmental, and empathic. 

 
State that the third way to address the “Isms” is through competency. 
Competency involves a lifelong process of learning. This process includes 
developing skills to understand and appreciate differences and similarities within, 
among and between groups.  
 
Ask the group what are some things they can do to become more competent?  
Responses may include: 
 

 Becoming more conscious of yourself in terms of sensitivity and skills in 
working with people different from you. 

 
 Taking advantage of professional development opportunities that increase 

your knowledge and skills in working with youth. 
 
State that we will now examine how adultism affects our attitudes and behavior 
towards youth. When adultism happens, we see the following behaviors from 
youth. Refer to participant packet Strategies for Combating Adultism.  
 
There are three ways that adultism manifests itself in our relationship with youth.  
 

 Dysfunctional Rescuing  
 Blaming the Victim  
 Avoidance of Contact 

 
Facilitator refers back to Kim’s digital story.  
 
Note to Facilitator: If you have not chosen to show Kim’s in the discussion guide 
section, Voices from the Field, it is appropriate to have the group view it at this 
time. 
 

 When you think about the notion of letting go, what did that bring up for 
you? 

 How do you help your workers deal with these feelings? How do you help 
your workers “functionally help” youth instead of “dysfunctionally rescue” 
them? 
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State that when adultism manifests itself in Dysfunctional Rescuing, adults help 
youth because they assume that he/she cannot help him/herself. Ask the group 
how dysfunctional rescuing impacts youth? Record the responses on the flip 
chart. 
 

 Possible responses include always allowing adults to take the lead, youth 
are set up to fail, they lose opportunities to take challenges, learn, and 
develop.  

 Young people also learn to Beat the System. This occurs when a young 
person who is “rescued” learns to beat the system by manipulating others 
through guilt, anger, pretending to be ignorant, or being invisible. 

 
Facilitator posts the following statements around the room.  Participants are 
asked to stand next to the statement that resonates with them. Each participant 
is asked to share why they selected the statement. 
 

 In a youth/adult partnership, young people should be allowed to fail. 
 Young people take adults very seriously. 
 Young people can create change. 
 The adult organizer must genuinely respect the ideas and abilities 

of the teens and must make this constantly clear. 
 Adults are just as uncertain as youth; they have just learned to 

disguise it more. 
 Coming together is a beginning.  Keeping together is progress. 

Staying together is success. 
 Partnership arrangements are distinguished from mentorships.  

Partnerships are about sharing information and ideas, not about an 
older, wiser person bestowing wisdom on a younger one.  
Mentoring implies a leader and a follower. 

 
State that the alternative behavior to dysfunctional rescuing is Functional 
Helping.  It is important for adults to resist doing things for youth. It is important 
to let them learn from their experiences.  Adults should provide clear and 
consistent feedback on both positive behavior and areas that need improvement. 
We must involve youth in planning for their future. They should be included in 
conferences and meetings that affect their lives, and have a voice in the planning 
process. 
 
State that adultism manifests itself in Blaming the Victim when adults blame the 
problems of a young person on the young person without consideration to other 
factors in the environment.   
 
Facilitator asks the group what blaming the victim teaches youth. Record their 
responses on the flip chart. Possible responses include take no responsibility for 
their behaviors, things are never their fault and they blame others for their 
actions, not honest about their strengths and areas of need.  
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State that youth learn to Blame the System because they are accustomed to 
being blamed throughout their lives. These youth will typically not take 
responsibility for their actions and blame others.  As a result, young people do 
not get the support that they need and lose motivation to participate.   
State that we are now going to see how the words we use to interact with young 
people can contribute to the feelings of blame and a focus on problems. Advise 
participants that we are going to work in pairs for this activity. Ask participants to 
work with someone they have not had a chance to get to know.  
 
Advise the group that for this activity partners will interview each other using only 
four questions. Distribute the Handout: Problem vs. Outcome Part I. State that 
each participant in the pair must identify a problem they are having. Using ONLY 
these four questions, they are to take turns interviewing each other. Advise them 
that it should only take five minutes to complete each interview.  They should 
write their partner’s responses in boxes and give the worksheet to them at the 
end of part one.    
 
Advise the participants that they are to remain with their partners for the next part 
of the activity. Distribute the Handout: Problem vs. Outcome Part II. Advise the 
pairs that they are to ONLY use the four questions on the handout for this part of 
the activity and their problem remains the same. Advise them that it should only 
take five minutes to complete each interview and they should write their partner’s 
responses in boxes and give it to them at the end of part two. 
 
Record the following questions on the flip chart and ask the participants to think 
about their feelings after each interview: 
 

 How do you feel about yourself in the situation described? 
 Did you see an increase in your energy level during interview one or two? 
 How do you feel about your partner in the situation? 
 What is your level of optimism and motivation to do something about your 

situation? 
 
State that the words we use in our work with young people have a great influence 
on our ability to develop rapport and supportive relationships. The first set of 
questions focus on a blaming perspective and uses questions like what is the 
problem and why do you have it. The second set of questions focuses more on 
empowering someone to take control of their problem and uses questions such 
as what do you do you want to happen in this situation.  Advise the group that 
sometimes the language we use focuses on blaming and can contribute to young 
people losing motivation to participate.  
 
Ask the group to think about some alternative behaviors to Blaming the Victim. 
Record their responses on the flip chart. Possible responses are learning more 
about the youth’s history and living situation, listening with respect to their 
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concerns without putting them down, giving youth responsibility for planning, and 
including them in planning activities, etc.  
 
State that the alternative strategy for combating Blaming the Victim is Taking 
Responsibility by looking at how our own thoughts and behaviors contribute to 
situations, giving youth responsibility for determining actions that affect their 
lives, and becoming more aware of the standards you use to assess your youth. 
 
State that adultism also manifests itself in Avoidance of Contact. Adults avoid 
social or professional contact with youth and do not try to learn about young 
people and their environments. Ask the group what avoidance of contact teaches 
youth? Record their responses on the flip chart. Possible responses include 
distrust of all adults, lack of participation in programs, not feeling worthy of 
services, etc. It’s not surprising that youth learn to Avoid Contact with Adults 
which occurs when youth respond to avoidance by avoiding back.  They distrust 
all adults. As a result, programs and services for youth are based on adult 
perceptions of the needs of youth. Young people become alienated from adults 
and come to believe that adults have little to offer them. 
 
Ask the group what are some alternative behaviors to Avoidance of Contact. 
Record their responses on the flip chart. Possible responses include spending 
more time getting to know youth, being open to changing your perceptions to fit 
your new experiences with youth, and creating shared experiences with youth 
(i.e., retreats, conferences, going to movies, eating in restaurants, etc,). State 
that the strategy for combating Avoidance of Contact is the alternative behavior 
of Making Contact.  Refer participants to the Bios in their participant packet.  
 
Divide participants into dyads and assign each group a bio. State that as a 
supervisor, you are assigning this case to one of your workers. Think about how 
you would assign the case to the worker and what language you would use. 
Additionally, how would you help the worker prepare for their first meeting with 
the youth? Give the groups five minutes to complete the activity and ask each of 
the dyads to report back to the larger group.   
 
State that it is important to consider how to engage youth in their planning and 
preparation activities for adulthood.  
 
Refer participants to resource materials Youth/Adult Partnerships – Self-
Assessment Tool and give the group five minutes to complete the assessment 
individually.  
 
Divide participants into pairs and have them discuss with their partner two things 
they feel that they need to work on in moving toward being an effective adult 
partner.  Give them five minutes for discussion. State that this is an important 
activity to do with staff to gauge their ability to work in partnership with young 
people. 



 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

 

20

 
 
 
 



 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

 

21

Activity:  Integration Activity – Building Bridges 
 
Objectives: To describe the benefits of working in partnership with youth. 

To describe the challenges of working in partnership with youth. 
 To appreciate the importance of communication when working in 

partnership with youth. 
  
Time: 45 minutes 
   
Materials Needed:  

Flip Chart 
Markers 
Bridge Building Materials Kits (newspaper, drinking straws, and 
masking tape) 
Golf Balls 

 
Activity Source:  Children FIRST Fordham University (2003) Working in 

Partnership Curriculum. Available online www.nrcyd.ou.edu. 
 
Facilitator Notes:   
 
Facilitator divides participants into small groups of three to four people and gives 
each group a Bridge Building Kit.  Facilitator instructs the groups that their task is 
to construct a bridge strong enough so that a golf ball can roll across without the 
bridge collapsing. Instruct the groups that their bridges cannot be taped to the 
table or the floor. Advise the groups that they have five minutes of planning time 
to develop a strategy for completing the task and all group members must 
participate.  The groups will have fifteen minutes to complete the task. Facilitator 
observes the group completing the task. 
 
Facilitator acts as timekeeper for the activity. When the time is up, the facilitator 
asks each group to roll their golf ball across.  
 
Facilitator then gives the groups additional materials and advises them that, as a 
large group, they must connect all the bridges so that one golf ball will roll across. 
 
Reconvene the large group and post the following questions on the flip chart: 
 
In your small groups: 
 

 How did you use your planning time? 
 Did you stick to your original plan? 
 What caused you to change? 
 How well did you cooperate with your team members? 
 How well did the group cooperate? 

 

http://www.nrcyd.ou.edu
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Ask the groups if everyone had the same idea of what the bridge should look like. 
State that everyone brought their own ideas, values and assumptions to this 
bridge building activity.  How did each group come to agreement on their bridge 
design?  
 
In the large group: 
 

 What strategies were used to build the bridges? 
 Did leadership emerge? 
 How did everyone’s voice get heard during the activity? 
 Did all group members participate? 
 Why do you think some members did not participate? 
 What lessons did you learn about working in partnership with others? 
 How can you apply these lessons to youth/adult partnerships? 

 
Use the following statements as parallels to the bridge activity: 
 

 Working in partnership with youth requires that you are comfortable with 
sharing control.  We must be able to listen and integrate new ideas and 
methods for achieving tasks – this sometimes takes us out of our comfort 
zone and may even take more time. 
 

 Working in partnership with youth involves being comfortable in the role of 
teacher and student.  We are often too pressed for time and overly task 
oriented so we neglect real communication with one another.  Adults need 
to step back and listen more often. 

 
 Working in partnership with youth involves assessing your readiness to do 

so.  How willing/able are you to create the climate and environment that 
will enable a meaningful partnership?  What resources are in place?  Are 
you able to prepare youth and staff for participation and guide them 
through the process? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Developed by the National Resource Center for Family-Centered Practice and Permanency 
Planning at the Hunter College School of Social Work. August 2008. 

 

23

 Activity:  Action Planning 
 
Objectives: To create individual action plans to promote transfer of learning. 
 
Time: 20 minutes 
 
Materials: Action Planning Forms 
 
Facilitator Notes: 
 
Distribute Action Planning Forms and ask participants to develop action plans 
based on today’s session. Give participants ten minutes to complete their plans. 
Encourage them to be as specific as possible when developing their action plans. 
Have each participant share their action plans with the group. 
 
Note to Facilitator: If possible collect action plans and make copies of them as a 
way of tracking participant progress.  
 
Wrap up the day by summarizing the material covered during the youth 
development learning session.  Provide information about resources posted on 
the website and the corresponding On the Job (OJT) activity.   
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